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ACRONYMS AND ABBREVIATIONS 
 

HE = Higher Education 

MOOCs = Massive Open Online Courses 

WP = Work Package  
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EXCUTIVE SUMMARY 
 

This report provides the minutes and photographs of the METHODS training workshop held at the 

University of Wolverhampton between 27
th
 March and 31

st
 March, 2017. It also provides initial 

analysis of the Digital Habits (Teachers) and Evaluation Stage 1 surveys, both of which were 

completed by the attendees of the workshops as part of WP6: quality and impact evaluation. The 

results indicate that those who attended the workshops were already competent and open to the use 

of ICT and technology within their practice, but wished to learn more about the theoretical 

underpinning and practicalities involved with implementing them within their courses. The workshop 

provided them with a good and useful opportunity to discuss these issues with experts, learn more 

about different learning methodologies, and begin planning their own courses using what had been 

discussed. The workshop appeared to provide a useful framework for future training events for the 

METHODS project.  
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MINUTES OF WORKSHOP 
 
Monday 27

th
 March 

9.15-9.45 Arrival 
9.45-10.15 Welcome by John Traxler 
10.15-10.30 Digital Habits Survey completion 
10.30-10.45 Coffee Break 
10.45-12.45 Problem Based Learning by Rikke Magnussen 
- Introductions of individuals, Universities and Disciplines. Stress that this is not about applying 
Aalborg PBL model to Palestinian and Jordanian contexts, but to create a Palestinian model and a 
Jordanian model. 
- Findings from PBL workshops as part of WP3. 
- What PBL is, theory. Concerns about timeframe, covering the syllabus. Don’t have to stick to the 
textbook. Linking with external partners can promote focused skills and employment. 
- Questions about how PBL can be applied, to whole courses or part, in various disciplines. Rikke 
provides examples from Aalborg, who use PBL in every institute, and will provide examples later in 
the week. 
- Creating a problem, puzzle or case is the starting point, based on real world situations. There is no 
problem with getting it wrong initially, the idea is to learn through engaging with the problem and 
developing solutions. Concern raised about monitoring students’ progression, supervisors used for 
project, meet every week with student. It is their responsibility to arrange meetings – Wasel says this 
won’t work in Palestine and Jordan due to cultural differences towards problems and context of 
education prior to HE. Not about solving the solution, but the learning process while trying to solve the 
problem – appropriate reward systems need to be in place, rather than just the final grade. 
- Semester structure example, 3 courses (50%) and 1 project (50%). Described as intense for 
students. Structured classes to teach theory which is needed to solve the problem, support the 
problem solving. Collaborate with external partners who provide support to students whenever they 
need it. Concerns about how much to introduce PBL at which levels – cannot introduce it completely if 
students do not possess competencies. Introduce more gradually and increase throughout years. 
Worried about the burden placed on teacher, with students constantly seeking help. Teaching 
assistants might help. 
12:45-13:45 Lunch 
13:45-15:45 PBL with Rikke Magnusson 

- One example of an Education course teaching Literature in a Language classroom to 5
th
 

graders. Discuss how to introduce PBL. Main problem of comprehension. Discuss how 

lectures can introduce learning theories and guidance towards the problem. Expand it from 6 

weeks to 16 weeks (full semester). 

- Another example of public planning – mismatch between land use plan and current land uses. 

Discussions of PBL, planning that involves citizens and students. Students investigate why 

this problem exists, break it down into smaller problems, link to theoretical concepts, then 

present results and produce reports. Can then use as basis for practical sessions in design 

studios later in course. 

- Students responsible for learning, teachers responsible for facilitating and guiding. Be 

prepared to learn authority, as students become experts in problem after going out and 

researching it. Teacher will still know methods and theory. 

- Different approaches to PBL, based on varying amounts of teacher controlled or student 

controlled of the problem, work process and solutions. 

- As part of Methods project, need to pilot these new approaches alongside traditional methods 

(i.e. control group) to see impact. 
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- Students work in groups as part of PBL courses. Need appropriate work spaces for groups to 

set up and work together. Depends on the course. Need to be aware of social issues too i.e. 

individuals may not get along, might not all contribute equally. The teacher needs to control 

these issues. 

- Teacher can use their own networks to establish collaborative partners. Students are a 

source of cheap labour who can provide valuable data to external companies. 

- Given a template to fill out course details using PBL. 

15:45-16:00 Coffee Break 
16:00-18:00 Competency Based Teaching by Josep Juando and Magui Perez 
- Framework to establish courses as competency based, rather than just say they are 

competency based. 

- CBT is not a teaching methodology. It helps to plan teaching and combine methodologies in 

coherent ways. 

- Use competencies because it’s a universal language across all disciplines. Different to 

knowledge, which can be discipline-specific. It is about the use of knowledge. 

- Learning activity is central to learning – that is when the student is learning. Need to define 

competencies that the student will learn first (our promise to society), then design learning 

activities orientated to the competencies, design evaluation activities to reflect level of 

competency acquisition, then certify the acquisition of the competencies (our response to 

society about our promise). 

- Does the university define competencies, or the teachers in each subject? A mixture. 

- Talking about learning outcomes or something different? Before teaching the competence is 

the objective, during teaching it is the learning activity reference, and after teaching it is the 

learning outcome. 

- How to formulate competencies – complex actions that we expect from learners, write as 

verbs of intentioned actions, and make then easily and directly evaluable. 

- Not just about having a practical or training aspect to course. About including competencies 

within teaching aspects too. Competencies are the umbrella of the programme, all elements 

must connect to a competency. Cannot be competent without knowledge, but can have 

knowledge and not be competent. Knowledge is the raw material of competencies. 

- Jacques Delores, “knowledge is a treasure” UNESCO report (1986). To know, to do, to be, to 

work with. 

- Clear and objective competencies need to be defined from the beginning, or else “you will set 

out for Rome and end up in Paris”. Competencies are “the horizon of the learning”, they are 

complex and long-term, but also realistic and specific. Generic competencies should only be 

used across a number of subjects. 

- Proposal for generic competencies, that everyone’s course contains one generic competence. 

List of 16 competencies to choose from. 

 
Tuesday 28

th
 March 

9:30-10:15 E-learning pedagogies by Phil Gravestock 
- International trends and perspectives in e-learning 

- NMC Horizon Report (2017) 

- Future trends in digital learning in the short (blended learning, collaborative learning), medium 

(measuring learning, redesigning learning spaces) and long term trends (advancing cultures 

of innovation, deeper learning approaches) 

- About creating physical and digital learning spaces, making the virtual and physical work 

better together. 
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- Significant challenges; there are solvable (improving digital literacy and integrating formal and 

informal learning), difficult (achievement gap and digital equity and inclusion), and wicked 

(managing knowledge obsolescence and rethinking the role of the educator) ones. 

- Important developments include adaptive learning technologies, the internet of things (e.g. 

beacon technologies), next generation learning management systems (VLEs e.g. Canvas), 

artificial intelligence and natural user interfaces. 

- National UK trends, the Teaching Excellence Framework. Trying to ensure excellent teaching, 

good idea but poor use of metrics. Instils fear of failure and over regulation, crushes 

innovation. 

- Learning gain, 14 national projects looking at how to measure students’ learning gains 

throughout HE journey. 

- Improving digital technologies using Jisc, what different individuals (students, teachers, 

professors etc.) should know about digital technologies and proficiencies. Questionnaire 

available for digital habits. 

- Improving formal and informal learning through improving facilities, both inside and outside 

the classroom, so students use the campus more. Also using streaming and lecture capture 

facilities (e.g. Panopto, Canvas). 

10:15-10:45 Coffee Break 
10:45-12:45 Moocs by Wasel Ghanem 

- Objective of the methods project is to raise the competencies of individual learners to become 

active members of the knowledge society by enhancing the learning process of students 

acquiring 21
st
 century competencies to become autonomous and active learners. We should 

keep this in mind while developing courses. How do we get students to engage with 

materials, participate in the class and collaborate with each other? We should have them 

demonstrate a process, analyse an argument, and/or apply a concept to a real-world 

situation. 

- Although we have three modalities of PBL, Moocs and flipped classroom, these shouldn’t be 

seen as separate, they all feed into each other. It is impossible to just do a Mooc, it needs 

other elements to support the learning too, such as flipped classroom (i.e. students do 

reading before the lecture, which can be applied through discussions or exercises within the 

lecture). 

- Moving from a teacher-centred learning environment to a student-centred learning 

environment. The teacher should be a facilitator. 

- Moocs can come into the flipped classroom to aid learning outside the classroom and help 

students prepare for the lecture. 

- Bloom’s taxonomy can be flipped to help refine our teaching and student’s learning. Start from 

creation, down to remember. 

- Pre-class work can include short videos and quizzes. Can ensure student participation by 

asking them to send results to lecturer. 

- “Just in time” teaching uses feedback between classroom activities and work that students do 

at home in preparation for the lecture. 

- Moocs draw from the theory of connectivism, which involves distributing knowledge across a 

series of networks. 

- Potential problems with Moocs include revenue models, credentialing and accreditation, 

course completion rates and student authentication. 

- A decision has to be made about the LMS or VLE chosen for the Mooc (e.g. Moodle, 

Blackboard, Canvas). 
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- Three key questions to answer for a successful Mooc: what are the pedagogies that underpin 

the Mooc? What use if being made of technologies in the Mooc? What is the underlying 

philosophy/ethos of the Mooc? 

- Videos should be short and to the point, bitesize nuggets. One idea, one unit. 

- cMoocs are based on connectivism, where all the content and knowledge is generated by the 

users of the course, not by a facilitator or teacher. sMoocs are standard Moocs. xMoocs use 

edX, which refers to excellence, external outreach, exploration, experimentation and 

expansion. 

- Coursera is a platform with lots of different types of Moocs available. 

- Discussion about holding a dead sea meeting for participants in partner Universities to attend 

in May. 

12:45-13:30 Lunch 
13:30-14:45 Competencies with Josep Juando and Magui Perez 

- Use verbs of intentioned actions, make them directly evaluable. Once make competency, test 

it by giving it to a colleague and judging their reaction. 

- What is the main action you want to promote in your course? How can you evaluate this 

competency? Not necessarily through exams, through any appropriate tool. There are 

different levels of the same competence which can be evaluated, about a learning horizon of 

complexity, skill, autonomy, proactivity, creativity, critical sense and argumentation. Not 

always necessary to define the levels of competency, it depends on the competency itself. 

- Example of the transversal competencies of the Methods project – self regulated learning 

(before, during and after the learning activities), identify own learning strategies in order to 

improve them, to design processes completely from a clear objective, analyse the different 

strategies and ways to achieve the requirements of the learning activity and choose the best 

way to proceed in the context conditions, and foresee the next step in a new process. 

- It is more difficult to teach generic competencies rather than specific competencies, but 

important to take small steps. If you’re more realistic you’re happier as a teacher. 

- Need to analyse the ethical implications of professional actions, design creative proposals, 

make them sustainable and communicate effectively when addressing competencies. 

- Participants asked to think about most important competence for their course, and to make 4 

for Thursday. Group work for 15 minutes, with examples of the main competence written on 

the board. 

14:45-15:15 Coffee Break 
15:30 Tour of Engineering Facilities 
 
Wednesday March 29

th
 

9:30-10:45 Flipped learning with John Traxler 
- Rather than talking about flipped learning, going to make the participants try it for themselves. 

If it works for them then it should work for their students, if it doesn’t then it probably won’t 

work for their students. 

- Also known as inverted classroom. Not necessarily a theoretical concept, but borne out of 

American concepts of encouraging active and autonomous learning in students outside the 

classroom. 

- Technology doesn’t necessarily convert passive learning into active learning, but can make 

passive learning more efficient. About optimising the learning experience for the students and 

using the technology in an appropriate way as lecturers/teachers/facilitators. 

- Discussions about the pros and cons of online only and face-to-face teaching in universities, 

with elements such as class size and cost efficiency needing to be considered. 
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- One of the main benefits of flipped learning is that it enables the face-to-face contact time to 

enhance learning using discussions and activities. Course content that needs to be covered 

can be done by students online before the lecture. Technology should be used to enhance 

teaching, not replace teaching. How this happens will be different for each institution, 

discipline, teacher and student. 

- How to encourage the culture of learning is an issue – elements such as student fees, 

language, use of videos/internet and balance with reading also need considering. Cost 

efficiency is a key issue in moving forward. We need to teach students how to learn, rather 

than specific knowledge, in order to address issues such as unemployment. This is where 

encouraging active, autonomous learners is vital. 

10:45-11:00 Coffee Break 
11:00-12:30 Flipped Learning with John Traxler 

- In the UK there is a movement around Open Educational Resources, which are online 

repositories for open learning. Most universities provide open source teaching and learning 

materials. 

- If you want to move and progress from where you are, you need to know where you are as a 

teacher now. How didactic are you presently? How facilitative are you? How do you assess? 

Etc. 

- Concerns around students’ motivation during flipped learning – if you reduce contact time, 

how do you encourage students to participate with online learning and discussions? One way 

might be through giving marks/grades for participation. Also concerns about how involved the 

lecturer is during students’ online discussions – how are these moderated? When do you step 

in to guide the discussions?  

- Participants asked to fill in a template regarding their own course about how they could 

implement flipped learning. Self-directed task. 

12:30-13:30 Lunch 
13:30-15:00 Moocs with Wasel Ghanem 

- Negatives of Moocs include high chance of dropout through loss of interest, identity theft 

through dark hacking, high chance of plagiarism, high chance of distraction via technology, 

need digital literacy and self-directed learning capacity, and high levels of time and effort from 

teachers and students (can be tedious when designing it for the first time). 

- Benefits include low cost, high participation numbers. 

- It is ok to use Moocs+PBL, Moocs+Flipped Learning, or Flipped Learning+PBL when 

designing courses. 

- Mostly Moocs do not lead to credit, but instead lead to a recognised certificate. They can 

answer and provide data for developing world institutions to review their teaching and learning 

practice for better qualities and outcomes. 

- 9 steps to plan and run a Mooc; Identify topic and audience, identify the 

teacher/facilitator/moderator, determine the content, plan the spaces for interaction, plan the 

interactions (whether they are live or asynchronous), plan the teacher’s continued presence, 

plan the learner creations and activities, promote and share the Mooc, and improve it through 

a continuous iterative process. 

- Never teach alone, always find someone else to teach with. Try a colleague from a different 

country, region, or with different views. Try and bring in guest speakers and guest video 

interviews. If you teach alone you will become boring to the students. 

- Try to use open source materials, multiple resources (videos, interactive presentations, text, 

simulations etc.), give enough space for learners to create and share their own resources. 
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The resources are just a starting point for learning, not the only resources for students to 

learn from 

- Use distributed spaces using tagging, as well as centralised forums and decentralised blogs 

or social media etc. Interactions can also be synchronous (i.e. recorded so people in different 

time zones can view them) or asynchronous. Various social platforms for education can be 

used – edX, Moodle, Edmodo, Facebook. As a teacher, you’re not the central node, but you 

remain important and need to remain active and stimulate discussions (but not dominate). 

- Learners should create artefacts and products to demonstrate they understand the learning. 

Peer feedback should be promoted. 

- Expectations should be set beforehand. Size doesn’t really matter, if you have more than 15 

people then you have a course. It will take a lot of time, but will be very rewarding and will 

change the way you view teaching and learning. 

- Example of edX presented on the screen and the variety of courses available. Show how it 

clearly describes the course, how to achieve a certificate, length of course, length, level, 

language etc. Took us through the course introduction once enrolled and showed the 

introductory, student feedback, professors from different universities videos. The art of 

making a video, keeping it short, concise and to the point. Studio also shown, which is the 

edX tool for creating a Mooc. 

15:00-15:30 Coffee Break 
15:30-17:00 Flipped Learning with John Traxler 

- Review of the task from before lunch. Feedback from participants about the questions asked; 

why did you chose the course you selected? reasons to use flipped learning include frees up 

time during lectures for interaction, a rich topic which lends itself well to the modality as there 

are several resources and tasks available, enable greater independent learning and peer 

discussions, allow learning software to be applied. 

- Observation that these issues are not necessarily specific to a Jordanian or Palestinian 

context – could easily refer to American or European contexts too. Considerations regarding 

students doing work on campus or at home. Depends on the University and whether students 

stay on campus throughout the day. Is there a difference in attitude? The material must be 

realistic, clear and specific. 

- Discussions around when flipped learning could be introduced. Perhaps introduce it in small 

steps early on for years 1-3, as they need to build up the discipline to be self-directed 

learners. It will be a challenge to engage all students, it might be good for good students and 

bad for bad students, although it is a challenge to engage all students no matter what 

modality is used. Needs to be run properly, with a clear structure and roadmap for the flipped 

classroom. Challenges around quality assurance. Work outside the classroom doesn’t have to 

be digital, could be fieldwork, visits, interviews etc. There are many different approaches that 

can be used within flipped learning, such as asking students to make their own videos, blogs 

or materials to demonstrate their understanding before the class. 

 
Thursday 30

th
 March 

9:30-11:00 PBL and Competency Based Learning and Teaching with Magui Perez and Josep Juando 
- Trying to put everything we’ve talked about together. ICT supported PBL with planning, 

teaching and evaluation, with competencies underpinning it all. 

- Working on the 2
nd

 phase of competency model. Need to ensure competencies land in the 

curriculum and learning activities via PBL, Moocs and/or Flipped Learning. 

- The competencies the participants sent to Josep and Magui were almost perfect, although 

none included generic Methods competencies. Josep and Magui offer to provide feedback on 
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competencies through email. There might be confusion between generic and specific 

competencies, generic should be transversal across disciplines, whereas participants did 

generic competencies within their courses. The generic competence relating to Methods 

refers to autonomous and active learners. Applying knowledge in different contexts could also 

be a generic competence relating to Methods. 

- Software to manage competence based teaching is Teaching Management Tools (TMT). It’s 

not free to use but can be used for free for research purposes. Encouraged to use software 

throughout the Methods project, but if cannot then still need to use competency based 

teaching. The software can link each activity to a competence and change the weight of value 

for each competence within the evaluation. 

- When creating competencies, need to identify what the competency is, the activities this will 

involve, and how it will be evaluated. Students should be able to see these somewhere, to 

ensure it is an open process. Having a certificate of outstanding competencies when they 

graduate as a supplement to diploma can be good to facilitate the mobility of students 

between Universities. A similar idea for Erasmus exchange students between 

Palestinian/Jordanian and European Universities could help. Discussion about facilitating 

greater student exchange through Methods project. 

- Example of TMT using Methods project as the programme, with each course included and the 

competencies sent to Josep and Magui. 

11:00-11:15 Coffee Break 
11:15-12:45 PBL and Competency Based Learning and Teaching with Rikke Magnussen, Magui 
Perez and Josep Juando 

- The learning principles of PBL, have to identify the problem first and how the competencies 

relate to it. There are different constructions of PBL which depend on who decides the 

theories and methods, how much input the students have etc. Identify the main problem, sub-

problems and the problem formulation, which guides the investigation. Then can ask 

questions of what do I know that will help me address the problem? What more do I need to 

find out to address the problem? Where can I seek information? 

- Participants encouraged to work on designing their courses, and ask Rikke, Josep and Magui 

questions if needed. 

- Example of participant’s course entered into TMT, with their competencies linked to activities. 

Define the problem first, as using PBL, estimated hours involved with each activity, how it will 

be evaluated and mark %. It’s important to be as specific as possible when defining 

evaluation criterion. The activity does not have to be evaluated, but it is encouraged that 

every activity is evaluated either formatively or not. 

- Agreement between partners about marks – 35% worth of marks available to encourage 

students to participate in activities, with between 25-35% being saved to evaluate the PBL, 

Mooc or Flipped Learning activities. 

12:45-13:30 Lunch 
13:30-15:00 Agile learning with Karl Royle 

- Product based learning, what is the product in education? At the end of the course, what is 

the product, what do they produce? The student themselves could be the product, or an 

event, project, presentation etc. 

- Agile learning manifesto, practice over theory, learner choice and agency over limitation and 

control, learning and applying skills over learning facts, collaboration over competition, 

customisation over standardisation, co-constructed learning over teacher led learning, 

authentic real world issues over artificial issues. 
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- Activity of moving ping pong balls as a team. Demonstrate communication, transparent 

process and quality control. 

- Scrum is the most popular agile learning methodology. The product owner (i.e. teacher or 

students) creates the product backlog. A team of 3-7 people create the product. There are 

scrum activities which involve sprints (i.e. the task), planning, daily reviews and overall 

reviews. 

- Showed how Trello works, online project management tool. Group task of team deciding list 

of priorities to show how each individual has different value system based on their own 

contexts. Need to estimate how long each task will take, which again can vary between 

groups of individuals, and how many team members there are (i.e. how much time is 

available overall). 

- Scrum team values; focus, courage, openness, commitment and respect. 

 
Friday 31

st
 March 

9:30-12:00 Design of courses with opportunity for coaching from trainers (self-directed) 
Close of workshop 
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PHOTOGRAPHS FROM WORKSHOP 
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RESULTS AND DISCUSSION OF SURVEYS 
 
The following section provides initial results of the digital habits and first stage evaluation surveys, 
which were completed during the Wolverhampton workshop. These results provide an initial indication 
of participants’ digital habits and competences, and immediate reactions to their workshop 
experiences (i.e. stages 1 and 2 of the Kirkpatrick [1994] evaluation model). 
 

Digital Habits Survey 

Demographics 
 
All 16 attendees of the workshop completed the survey, of which 12 were male and 4 were female. 12 
individuals were aged between 36-55 years, with 2 individuals aged 26-35 and 2 aged over 55. 11 
individuals held a doctorate degree, with a further 3 holding a Master’s degree and 2 holding a Post 
Graduate certificate. On average, attendees had between 8-15 years’ experience of working within 
HE. The job roles and disciplines are presented in the tables below: 
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Figure 1: Staff Roles of Attendees 
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Confidence and competence using ICT for work 
 
Only 1 attendee reported that their internet connection at work was unreliable, with the rest reporting 
that their connection could be considered reliable. Almost all individuals stated that they use 
computers, laptops, and mobile phones for work, with around half also using a tablet. The majority of 
participants reported that they were confident in approaching most ICT tasks associated with HE job 
roles, as the table below demonstrates: 
 
Table 1: How would you describe your skill level for the following ICT related tasks? 
Answer Options I don't 

know what 
this is 

I need 
help with 
this 

I need 
practice at 
this 

I'm 
confident at 
this 

I could 
show 
others 
how to 
do this 

I can use online communications 
(e.g. e-mail, Skype, social media) 

0 0 1 6 9 

I can search on the internet to 
find information 

0 0 0 6 10 

I can download, upload and edit 
images, videos and sound on my 
computer 

0 1 1 8 6 

I can develop a website 1 5 5 4 1 

I can use presentation software (e.g. 
PowerPoint, Prezi) 

0 0 1 10 5 

I can participate in online 
discussions (e.g. blogs, forums) 

0 0 6 9 1 

I can organise, format and do 
calculations with data in appropriate 

0 1 4 8 3 

0

1

2

3

4
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6

ITC Biology Maths Engineering Architecture,
Design and

Urban Planning

Language and
Literature

Figure 2: Teaching Disciplines 
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software (e.g. Access, Excel) 

I can protect my privacy on line. 0 1 5 7 3 

I can use self-organisation tools (e.g. 
Calendar, Outlook, Evernote) 

0 0 5 8 3 

I can create diagrams and designs 
on my computer 

0 3 6 5 2 

I can use statistical software (e.g. 
SPSS, Excel) 

0 2 6 6 2 

 
The figures show that most participants are confident at the majority of the tasks, and that it was only 
tasks which might not feature frequently in their role requiring support, such as developing websites 
and using specialized software. Similar trends were also shown when participants were asked about 
the frequency of these tasks; 
 
Table 2: How frequently do you do the following ICT related tasks at work? 
Answer Options Very 

frequently 
(more than 
once a 
day) 

Frequently 
(about 
once a 
day) 

Moderately 
(a few 
times a 
week) 

Infrequently 
(once a 
month or 
so) 

Rarely 
(once a 
year if 
at all) 

Use self-organisation tools (e.g. 
Calendar, Outlook, Evernote) 

5 3 6 1 1 

Online communications with 
colleagues (e.g. e-mail, Skype, 
social media) 

8 4 3 1 0 

Online communications with 
students (e.g. e-mail, Skype, forums) 

8 3 4 1 0 

Internet searches for relevant 
information 

12 1 3 0 0 

Dowloading, uploading and/or editing 
images, videos, and/or sound 

7 4 3 2 0 

Website development/maintainance 1 2 4 3 6 

Presentation software (e.g. 
PowerPoint, Prezi) 

6 4 5 1 0 

Data management and analysis 
software (e.g. Excel, Access, SPSS, 
NVivo) 

2 6 3 2 3 

Online discussions and communities 
(e.g. forums, blogs) 

2 1 6 4 3 

Monitoring and evaluating others' 
work 

2 2 4 7 1 

Online shopping 1 0 7 3 5 

Listening to music 1 4 5 5 1 

Playing games 3 1 2 4 6 

Finding information for personal 
interests 

3 2 9 2 0 

Participating in online training 
courses 

1 1 6 3 5 

 
Points of interest from these results are the most frequent tasks include internet searches for 
information and online communications with both staff and students, with the least frequent being 
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more in-depth collaboration with colleagues, such as blogs and forums to discuss work, as well as 
online training and personal uses. 
 

Using ICT at home 
 
All attendees had a reliable internet connection at home and owned laptops and mobile phones, 
which almost all (14/16) participants frequently used for work purposes. The table below presents 
information on the tasks the attendees engage with while at home: 
 
Table 3: How frequently do you do the following ICT related tasks at home? 
Answer Options Very 

frequently 
(more than 
once a 
day) 

Frequently 
(about 
once a 
day) 

Moderately 
(a few 
times a 
week) 

Infrequently 
(once a 
month or 
so) 

Rarely 
(once a 
year if 
at all) 

Self-organisation tools (e.g. 
Calendar, Outlook, Evernote) 

4 4 5 2 1 

Online communications with 
colleagues (e.g. e-mail, Skype, 
social media) 

8 3 4 1 0 

Online communications with 
students (e.g. e-mail, Skype, forums, 
social media) 

8 2 4 1 1 

Internet searches for relevant 
information 

10 2 3 1 0 

Dowloading, uploading and/or editing 
images, videos, and/or sound 

6 4 4 2 0 

Website development/maintainance 1 2 2 2 9 

Presentation software (e.g. 
PowerPoint, Prezi) 

8 2 4 2 0 

Data management and analysis 
software (e.g. Excel, Access, SPSS, 
NVivo) 

3 4 2 4 3 

Online discussions and communities 
(e.g. forums, blogs) 

2 4 2 2 6 

Monitoring and evaluating others' 
work 

2 5 3 5 1 

Online shopping 1 1 5 5 4 

Listening to music 2 6 3 4 1 

Playing games 1 4 1 5 5 

Finding information for personal 
interests 

5 3 8 0 0 

Participating in online training 
courses 

1 3 3 2 7 

 
The results are similar to the frequency of tasks engaged with at work, with the expected contrast of 
personal uses increasing at home. This indicates that a lot of ICT work tasks are replicated at home 
by individuals. 
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Attitudes to ICT use 
 
All of the participants expressed a belief that ICT was used in a positive way at their place of 
employment, and that ICT is an important aspect of both their work and personal life (with 1 
exception, who only believed it to be important for their work), with a further 13 out of 16 attendees 
stated that their social life is intertwined with ICT. Additionally, 14 individuals stated that their 
workplace provides ICT support and training, although 10 of these believed that this could be 
improved. The main barriers to effective ICT use in the workplace were identified as the availability 
and cost of software and hardware, the ability to train staff in these technologies, and skepticism from 
staff and students regarding the effectiveness of ICT for learning and teaching. In terms of personal 
attitudes to ICT, the majority of participants displayed positivity towards utilizing ICT in various ways: 
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Figure 3: Personal Attitudes to ICT 
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From figure 3 it can be seen that the only skepticisim shown by individuals regarding ICT use 
concerns sharing work, using e-portfolio systems, and employing nettiquete behaviours; even these 
concerns are only mild. Overall, the attitudes towards using ICT appears to be very open and 
receptive. 

Professional development and training 
 
Half of the attendees declared that they had a personal professional development plan, although most 
reported that they had substantial input into deciding their development programmes: 
 

 
 
Figure 4 shows the varying ways in which individual’s training needs are decided between different 
workplaces. Indeed, there was a varied amount of personal development and training which 
individuals reported they had recieved in the previous year, with the average appearing to be around 
5 days: 
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Figure 4: How professional development and training needs are decided in the 
workplace 
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The most frequent form of professional development and training reported were staff training events 
(10 occurances), with visits to other organisations and self-directed online training (both 4 
occurances) also being typically received. Interestingly, participants reported that their main 
preference for undergoing professional development and training was in the form of staff training 
events (12 occurances), with visits to other organisations being the second most common preference 
(9 occurances). 

 

Workshop evaluation (stage 1) 

Demographics 
 
13 of the 16 workshops attendees completed the evaluation survey; of these 13, 10 were male and 3 
were female, and all were over the age of 30 (median age between 41-50). 

Course satisfaction 
 
All of the participants expected the course to prove useful for their practice, particularly with regard to 
understanding learning styles and teaching methodologies, and reported that they gained new, useful 
and innovative ideas for designing and implementing their courses. Overall, great satisfaction was 
expressed about several aspects of the workshop, especially regarding the theoretical concepts 
discussed and how they might be utilised within their practice. The only dissatisfactions expressed 
related to the location of the training not being near a big city, and not enough practical training being 
used. However, these were only individual citations, and were far outweighed by the positives 
described. 

Course usefullness 
 

Figure 5: Number of days of preofessional development and training in ICT 
received in the last year 

none

less than 1 day

1-2 days

3-5 days

6-9 days
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The workshops proved to be invaluable to individuals who wished to develop their understanding of 
technology-enhanced teaching methodologies, and how they might be integrated into their existing 
courses, as the table below demonstrates: 
 
Table 4: Did the training help you develop these areas? 
Answer Options Definitely Quite a bit A little bit Not really Not at all 

E-learning methodologies 8 5 0 0 0 

Competency based teaching 5 8 0 0 0 

Practical modes of implementing theory 4 7 1 0 0 

 
There were some mentions of areas covered which were not expected, such as agile learning, 
whereas a few individuals noted that some areas required more detailed discussion, such as 
competency based teaching, as this was their first encounter with this methodology. Indeed, 
competency based teaching was also cited as one of the most important aspects learnt about during 
the workshop, along with the other teaching methodologies of problem based learning, flipped 
classrooms, and MOOCS. Overall, the participants indicated that they felt as though they learnt about 
the main principles behind the METHODS project, as displayed in the table below: 
 
Table 5: How much do you feel you learnt about the following subjects? 
Answer Options A lot Some A little Barely 

anything 
Nothing 
at all 

Teaching methods 6 7 0 0 0 

Learning strategies 5 8 0 0 0 

Use of digital technologies 5 8 0 0 0 

Use of smart classrooms 2 8 3 0 0 

Training methods 5 7 1 0 0 

Personal organisation strategies 2 10 1 0 0 

 
Interestingly, when asked to state their teaching and pedagogic beliefs, there was a mixture of opinion 
displayed by the participants. While 6 participants agreed that students should have structured goals, 
feedback, and monitoring, 5 participants believed that students learnt best through interaction, 
dialogue, and contributing to a learning community instead, whereas 2 participants recommended that 
learning should be student-led and based on reflection on their own and others’ work. 
 
Overall, the participants stated that they were satisfied with what they learnt on the training, with an 
average score of 81 and a range between 66-95 out of 100 being given to the workshop. 
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